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Integrating Massive Open Online Courses (MOOQOC) for
Script and Storyboard pipelines for undergraduates.

Nur Dini Hazri !, Anuar Mohd Yusof? , Mohammad Dzulsyafig Mohammad Yusoff!,
Mohammad Syukran Kamal Ruzzaman'

Lecturer, Faculty of Creative Technology and Heritage, Universiti Malaysia Kelantan, Mala}[sia1
Associate Prof., Faculty of Technology Creative and Heritage, Universiti Malaysia Kelantan, Malaysia2

Abstract

The use of Massive Open Online Courses (MOOC) in teaching and learning sessions is no longer something foreign in
educational technology. This paper will examine how implementing the Massive Open Online Course alternative assessment
model in the Scripts and Storyboard courses can foster students' interest and assist them during the learning process. The
important part of Script and Storyboard pipelines ini MOOC is to get the validation and design readiness of the developed
model after designing the module. Therefore expert evaluation was evaluated based on theory, which is the content of the
module and the materials included as well as the efficiency and effectiveness of the model design developed. As a result, experts
stated that the modules produced are understandable by students and thus can help improve students' knowledge because the
preparation of these modules is specific to providing and developing students skills such as skills to create storyboards

Key Words: Massive Open Online Course, Alternative Assessment, Creative Contents

1. Introduction

This concept paper explores the importance of the Massive
Open Online Course (MOOC) platform, which is to design
an alternative MOOC assessment model for Script and
Storyboard courses for undergraduate students at Universiti
Malaysia Kelantan. Massive Open Online Course (MOOC)
in teaching and learning sessions is no longer foreign in
educational technology (Nur Dini Hazri, Anuar Mohd
Yusof, & Zur'ain Wardah Rizaliman, 2022). Educational
technology like this opens up new opportunities and
platforms to empower learning, change the form of
knowledge delivery, increase creativity in the teaching and
learning process, and even change the education ecosystem
in Malaysia (Norfarahi Zulkifli, Mohd Isa Hamzah, &
Khadijah Abdul Razak, 2020). The use of technology
indeed gives new implications that are more effective in
teaching and learning and will contribute to smoothness in
education (Norazah Mohd. Nordin & Hong, 2009; Yusof,
2015). MOOC is one of the internet platforms open to
learning and aggressively encouraged by the Ministry of
Education Malaysia in its use (KPM, 2015). MOOC
describes a complete teaching process, including teaching,
participation, feedback, training, discussion, assessment,
examination and certification (Xiaoli, 2017). Besides that,
an alternative assessment, also known as a valid and
comprehensive assessment, includes a variety of

assessments used to measure of student's ability and skills
in carrying out complex tasks related to the intended
learning outcomes (Farrah Dina Yusop, 2018). Based on
this study, alternative assessment is critical to be
implemented in the online platform because this assessment
can help students understand a course that is learned easily,
in addition to helping students generate their ideas as a
result of doing the activities and assignments given. This
paper will examine how implementing the Massive Open
Online Course alternative assessment model in the Scripts
and Storyboard courses can foster students' interest and
assist them during the learning process. Additionally, this
paper can also be used by other lecturers to help students in
other courses and can further support the development of
creativity in education.

2. Massive Open Online Course (MOOC) and
Alternative Assessment

2.1 Massive Open Online Course

Massive Open Online Course (MOOC) is an online course
that allows users to participate in courses for free and
without boundaries. MOOCs were first introduced in 2008
by George Siemens and Stephen Downs. It is known as
Connectivism and Connective Knowledge 2008 (CCKO08)
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and was created as a credit course at the University of
Manitoba. CCKO08 has approximately 25 fee-paying
students and approximately 2,200 others taking the course
for free (Jamilah Ahmad, 2022). In 2012, MOOCs gained
popularity when Sebastian Thrun and Peter Norvig of
Stanford University offered an online course called
Introduction to Artificial Intelligence. This course has
approximately 1,600,000 students participating from 190
countries. After the success of Introduction to Artificial
Intelligence, Thrun and Norvig (2012) started Udacity, a
business model for online knowledge sharing. Several
platforms offer Massive Open Online Courses (MOOCs),
including Coursera, Iversity, edX, Future Learn, Canvas
Network, OpenLearning, Academic Earth and others
(Jamilah Ahmad, 2022). MOOCs can be accessed by users
or students through websites that offer unlimited
participation. It is a model of delivering learning content
online to anyone who wants to learn a course without
limiting attendance. With that, MOOC is seen as a platform
to encourage the sharing of ideas in the online teaching and
learning process for students worldwide. Combining
materials such as videos, e-Notes, reading materials,
projects, assignments, and others makes MOOC an
interesting interaction platform for groups of instructors
and students. The widespread implementation of MOOCs
increases technology use and builds students with the
nature of self-learning. By using the MOOC platform, the
online teaching and learning process can provide a more
interesting and open learning experience. The students will
be more focused on independent learning by sharing
information and ideas between students from all over the
world.

2.2 Alternative Assessment

An alternative assessment, also known as a valid and
comprehensive assessment, includes a range of assessments
used to measure students' ability and skills in carrying out
complex tasks related to the intended learning outcomes
(Farrah Dina Yusop, 2018). Alternative assessments differ
from traditional standardised test requirements because
they involve students performing several tasks that
typically mimic real-life situations. Using alternative
assessments, teachers can observe students' strengths and
skills and use the information to plan their teaching
approaches better. Therefore, an alternative assessment is a
type of process-oriented assessment that focuses on the
progress and growth of students over a certain period. Some
examples of alternative assessments are student portfolios,
project work, problem-based learning, game roles, journals,
writing activities and other activities involving rubrics to
evaluate student work (Farrah Dina Yusop, 2018).
Although there is no solid categorisation of alternative

19

assessments, this book suggests five main categories: peer
assessment and self-assessment, group-based assessment,
performance-based assessment, portfolio assessment and
technology-based assessment (Farrah Dina Yusop, 2018).

2.3 Script and Storyboard Courses

Based on this paper, the study was conducted using script
and storyboard courses to produce an alternative
assessment model design to help undergraduate students at
the University of Malaysia Kelantan. Five modules related
to this course have been provided to the students as teaching
and learning materials to be completed by the students,
enabling them to understand a topic related to the course
offered. Module one to module five contains four elements
of the MOOC alternative assessment strategy provided to
assist students in their teaching and learning process, which
consists of activities, exercises, assessments and references.
Each element has different functions that students use
during teaching and learning. The researcher verifies the
efficiency and effectiveness of the model design developed
through expert evaluations made after completion.

2.4 Elements of MOOC Alternative Assessment Strategies

Table 1 below are elements of the MOOC alternative
assessment strategy used in OpenLearning for Script and
Storyboard courses to help lecturers and students in their
teaching and learning process. Each of these elements has
different functions used by students during their teaching
and learning process. Among the strategies used are
activities, exercises, assessments and references.

Table 1. Four Elements of MOOC Alternative Assessment

Strategies

Elements Explanation

Activity refers to each course or module's
teaching and learning process that provides its
course learning outcomes (CLO). This section
is the phase where students will be provided
with learning materials such as infographics,
slides, and learning videos for each topic.
Exercises focus on formative assessment,
which is monitoring students and providing
continuous feedback that can be used by
instructors to improve their teaching methods
and help students to have effective learning.
Exercise can help students identify their
strengths and weaknesses in their course.
Assessment is a method for students to
evaluate and measure their performance in the
process of teaching and learning through an
online platform based on module stages. Each
assessment provided in this course or module
is interrelated between each module.

Activity

Exercise

Assessment:
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is a one-stop centre that places all the
information the students use to complete all
the modules and assigned tasks.

Reference

3. Expert Assessment of Alternative Assessment
Model Design

This section describes comments from experts on the
design of alternative assessment models developed using
interview methods. This part is essential to get the
developed model's validation and design readiness before
the next step. Expert evaluation is evaluated based on
theory, which is the content of the module and the materials
included, and the efficiency and effectiveness of the model
design developed. This ensures that aspects of theoretical
design and alternative assessment content meet the
requirements. Experts say that the structure of the
OpenLearning platform provided meets the established
guidelines. This is because he stated that from the factors of
providing learning guidelines such as providing
infographics, then presenting new content such as placing
images, tables, and graphics into the course to help students
visualise and understand the learning concept, building
slides based on the titles of a course and making video
courses. Experts also agree that the structure of the
OpenLearning platform complies with the Gagne Principle
because he stated that there are short modules from the
simplest to the most complex and have provided activities
and training for each. In addition, experts stated that the
teaching design helps implement alternative assessment
because each module produced is structured from the
easiest to the most difficult, and each module is divided into
appropriate exercises and activities. Furthermore, he stated
that Multimedia Teaching requires different learning
methods as the final value that will be seen from students is
different based on each module given. Therefore, the
experts interviewed have stated that the modules produced
in the MOOC platform are beneficial and facilitate students
in following the teaching and learning activities. Based on
his experience, when lecturers who use MOOC as a
learning platform follow every set of guidelines and course
learning outcomes with the provision of appropriate
learning materials, it will make it easier for students to learn
and understand the contents included. In addition, experts
stated that the modules produced are understandable by
students and thus can help improve students' knowledge
because the preparation of these modules is specific to
providing and developing skills such as skills to create
storyboards. Lastly, the expert also stated that the modules
provided are exciting and can encourage learning activities,
especially for students who do not know anything about
scripts and storyboards. This is because each module has
been simplified and divided into several modules based on

the topic to be studied. Activities, exercises and
assignments suitable for each learning topic are provided.

4. Conclusion

In conclusion, this study helps produce an alternative
assessment model design for the Script and Storyboard
course for undergraduate students. This is because
implementing alternative assessments will positively
impact lecturers and students in the teaching and learning
process (T&L), especially when learning using online
platforms. Students can generate their ideas to complete the
tasks and exercises provided in the MOOC platform.
Interest and enthusiasm can be increased by carrying out
various interesting activities on the MOOC platform.
Lecturers, in particular, need to always be innovative and
creative in diversifying teaching methods to enhance their
teaching professionalism skills.
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